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Introduction 


Purpose 

The  purpose  of  this  document  is  to  provide  teachers,  students,  parents,  and  administrators  with 
examples  of  students’  responses  that  illustrate  the  provincial  standards  expected  of  students  who 
complete  Social  Studies  20. 


Contents 

For  each  of  the  written  or  performauice  tasks,  the  Examples  of  Students'  Responses  document  contains 

• the  student  task 

• the  scoring  criteria  to  be  used  by  teachers  to  evaluate  their  students’  work  (these  criteria  can  also 
be  found  in  the  Teacher  Manual) 

• examples  of  students’  responses  at  each  criteria  “level” 

• commentaries  that  illustrate  and  explain  how  the  scoring  criteria  fit  each  response 

Each  student  response  in  this  document  is  reproduced  as  it  appeared  in  the  assessment;  that  is,  as  word 
processed  by  the  student  or  in  the  students’  own  handwriting.  Because  of  space  hmitations,  the  planning 
and  drafting  that  may  have  preceded  or  accompanied  some  of  the  responses  may  not  have  been  included. 
However,  teachers  and  other  readers  should  note  that  research  has  demonstrated  a very  strong 
relationship  between  the  quahty  of  planning  and  the  degree  of  success  in  written  expression. 


Selection  of  Examples 

The  students’  responses  in  this  document  were  selected  from  those  produced  during  the  pilot  testing  of 
the  Classroom  Assessment  Materials  Project  in  May  and  June  of  1996.  A committee  composed  of 
Social  Studies  20  teachers  from  different  parts  of  the  province  reviewed  and  validated  the  assessments 
and  scoring  criteria,  then  selected  students’  responses. 

These  examples  of  students’  work  illustrate  the  provincial  standards  for  students  who  complete 
Social  Studies  20. 


Considerations 

Please  note  that 

• the  examples  presented  illustrate  specific  standards  (scoring  criteria),  but  are  not  necessarily 
typical  of  the  responses  submitted 

• the  selected  responses  represent  only  a few  of  the  possible  approaches  to  each  task.  None  of  the 
examples  is  intended  to  serve  as  a model  of  a particular  approach 

• you  should  consider  each  student  example  in  hght  of  the  constraints  of  the  assessment  situation. 
Under  assessment  conditions,  most  students  are  able  to  prepare  responses  that  must  be  considered 
as  first  draft  only. 
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Part  B:  Activity  1 — Retrieval  Chart 


Student  Task 


The  task  for  Activity  1 — Retrieval  Chart  appears  as  follows: 

• Review  the  thirteen  sources  in  your  Resource  Booklet. 

• Identify  and  explain  six  key  points  (three  supporting  national  and  three  supporting  global 
quality  of  hfe)  and  record  them  on  the  Research  Retrieval  Charts  on  pages  9 and  10. 

• Note  the  source  numbers  from  which  the  key  points  are  obtained.  (9  marks  for  each  chart) 


The  examples  of  student  responses  that  follow  for  this  activity  include  three  responses  from  different 
students  that  address  a common  source  supporting  the  need  to  improve  the  national  quality  of  hfe  in 
Canada,  and  three  responses  from  different  students  that  address  a common  source  supporting  the  need 
to  improve  the  global  quahty  of  life.  Each  series  of  responses  is  included  to  indicate  different  standards 
of  performance. 
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Continued 

Example  1 — 3 out  of  3 marks  (National  quality  of  life) 


Score 

Scoring  Criteria 

3 

The  key  point  is  meaningfully  developed,  indicating  the  student’s  clear 
understanding  of  the  relationship  between  concept  and  supporting  example. 
The  correct  source  is  identified. 

Student  Response 


Identify  and  explain  three  key  points  of 
information  supporting  the  need  to  improve 
the  national  quality  of  life  in  Canada; 

Q\ux-{  iacADQM.  ip  (f-xnarUfim  rln  IdArn  liotog 

Source  number 
from  which 
information  was 
obtained 

'I 

) ' OCX CCA^ 
res/1  ^ '■  I'VU-X  . 

^ r<\ 

\ji.clt  nx. 

tA  tq  Sf  OCe.  1^8“^  OPi  ctntar^  hm  1 0.  iorr^'n  Cfl7S0 

^eodtltj  rYfb  r^Woucf 

of-  IQ<41  J of  Ccmadiajf\  ai  c ‘ro 

Vff  for  chi  Idtejn^  vS  Kprr>m>nf^  'TC  g.r 

if\  jOOUXfH/  f’onftoufco  4Kt,  dra»0  lOfll  cx<so  A 

flout clcxfi/>  no-t-  OrovidC^  ^ 

Poor  /cjr»  'fhr  rfu/jiUt-u  hrtooHl  ^ cJ 

Commentary 

The  student 

• meaningfully  develops  the  key  point  that  the  number  of  Canadian  children  hving  in  poverty 
is  increasing 

• indicates  a clear  understanding  of  the  relationship  between  this  evidence  and  the  need  for 
government  action  by  noting  that  “As  of  1991,  18.3%  of  Canadian  children  we’re  hving  in 
poverty  and  because  of  the  steady  rise  the  quahty  of  hfe  for  the  children  is  becoming  worse” 

• concludes  from  the  evidence  that  “If  the  government  does  not  provide  some  funding  ...  the 
quahty  of  hfe  will  continue  to  dechne” 

• correctly  identifies  Source  7 
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Example  1 — 3 out  of  3 marks  (Global  quality  of  life) 
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Student  Response 

Identify  and  explain  three  key  points  of 
information  supporting  the  need  to  improve 
global  quality  of  life: 

’in  A 

Source  number 
from  which 
information  was 
obtained 

fiJofK 

noort^Kfijd^  ci/xi  hyjjc 

IdoI 

ifdjf  (W>i(hfQrl  To  pLopfff  rK 

1 

It 

of 

ofC-flrMo/.  Mopli.  j/i  (kjJiicfir^/ n.\riffio^cxu 

r®dnoof/t/tLd,  don^f  h/JC  MiirPiihrshltorjoA 

In-dwuafivo  . liilM  fCcHlfnA  Vw*! 

& n^r.h  afomru-thr  <x>d  'faxo  e/t* 

Commentary 

The  student 


demonstrates  a clear  understanding  of  the  relationship  between  global  quahty  of  life  and 
the  inequities  of  global  standards  of  living  shown  in  the  cartoon  by  noting  that  “These 
problems  [malnourishment,  lack  of  shelter]  have  a much  greater  urgency  for  aid  than 
problems  of  the  North” 
correctly  identifies  Source  3 


Social  Studies  20 


5 


Student  Examples 
Perfonnance  Assessment — Part  B,  Activity  1 


, CLASSROOM 
; ASSESSMENT 
I MATERIALS 


Example  2 — 2 out  of  3 marks  (National  quality  of  life) 


Score 

Scoring  Criteria 

2 

The  development  of  the  key  point  is  not  extensive,  but  demonstrates  an 
adequate  understanding  of  the  relationship  between  concept  and  supporting 
example.  The  correct  source  is  identified. 

Student  Response 


Identify  and  explain  three  key  points  of 
information  supporting  the  need  to  improve 
the  national  quality  of  life  in  Canada; 

a)  ,shoLi//y  hfi 

Source  number 
from  which 
informatioD  was 
obtained 

7 

L . CZ// 

La^/h  - Ijjl  lt  tAi<^  Otoof  rH ^ L'X 

/ohzj’^  l4-e(pi/\cf  a 

j • j / . . 

\oe.  CK  pin  mot 

Or^  ^ i/rm  m-hr-Lt  b 

J 

Commentary 


The  student 

• demonstrates  an  adequate  understanding  of  the  relationship  between  the  concept  of  national 
quahty  of  hfe  and  the  selected  key  point  regarding  Canadian  children  hving  in  poverty  by 
pointing  out  that  “We  should  be  concerned  with  our  nation’s  Q.  of  L.  because  of  all  the  children 
hving  in  poverty  . . . they  are  a country’s  future” 

• correctly  identifies  Source  7 
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Continued 

Example  2 — 2 out  of  3 marks  (Global  quality  of  life) 


Student  Response 


1 

Identify  and  explain  three  key  points  of  1 

information  supporting  the  need  to  improve  j 

global  quality  of  life: 

n nf\\  . ..  lAe  onr\rtP'  iW  AuKitVusx 

Source  number 
from  which 
information  was 
obtained 

d U 0 

mrsAiL  (rin*AV\oX 

cLo  .AyLCAL«.rr>i  '\AncvV  'UlJi  .^vo6r*Lrk 

O'- 

0 

UJnn  li\Vi\Vo  aa.*  rAAi 

.jjLini  Lrv  Artvovip  dh(w^J> 

cJK/XiNe  Ltfiri  vjLfVJLO)L:i 

not  4VY:3LrA 

My>ank:  not  uc/vt  . . _ 

¥ 


Commentary 

The  student 

• demonstrates  an  adequate  understanding  of  the  relationship  between  the  need  to  improve 
global  quahty  of  hfe  and  the  key  point  selected.  The  example  chosen  is  not  extensively 
developed  and  is  somewhat  trivialized,  “While  we  are  feasting,  they  are  just  hoping  for  a 
scrap  of  food.” 

• correctly  identifies  Source  3 
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Example  3 — 1 out  of  3 marks  (National  quality  of  life) 


Score 

Scoring  Criteria 

1 

The  selected  key  point  is  so  minimally  developed  as  to  leave  in  some  doubt  the 
student’s  understanding  of  the  relationship  between  concept  and  supporting 
example.  The  correct  source  is  identified. 

Student  Response 


Identify  and  explain  three  key  points  of 
information  supporting  the  need  to  improve 
the  national  quality  of  life  in  Canada: 

Source  number 
from  which 
information  was 

He\  Hr? 

Commentary 

The  student 

• merely  copies  down  some  relevant  statistical  information  concerning  poverty  and  Canadian 
children  without  any  explanation,  leaving  in  doubt  an  understanding  of  the  relationship 
between  key  point  and  the  need  for  Canadian  government  action 

• correctly  identifies  Source  7 
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Continued 

Example  3 — 1 out  of  3 marks  (Global  quality  of  life) 


Student  Response 


Identify  and  explain  three  key  points  of 
information  supporting  the  need  to  improve 
global  quality  of  life: 

Source  number 
from  which 
information  was 
obtained 

\r\Ar\A  Ar'ka.ejui  . 

Vo  di/:>  i:kA 

'\-S  Q.  PfXVwikL^  kin  I-s  \rvri 

3 

CkJ/\A  trvti?  VvCxxrk  fiuir\<A 

kkjjui  i/\rx^  noChooJ  , 

Commentary 


The  student 

• minimally  develops  the  key  point  and  supporting  example 

• leaves  in  some  doubt  an  understanding  of  the  relationship  between  global  quality  of  hfe  and 
key  point,  with  comments  such  as  “with  food  they  harvest  from”  and  “the  soil  is  hard” 

• correctly  identifies  Source  3 
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Part  C:  Activity  2 — Writing  Your  Submission 


Student  Task 


The  task  for  Activity  2 required  students  to  prepare  a written  submission  for  a parliamentary 
commission  in  response  to  the  question: 

“Should  the  Canadian  government  place  greater  emphasis  on  improving 
national  or  global  quality  of  life?” 


The  examples  of  student  responses  that  follow  indicate  different  standards  of  performance. 


Continued 
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Student  Examples 
Performance  Assessment — Part  C,  Activity  2 


Example  1 — 15  out  of  15  marks 


Score 

Scoring  Criteria 

5 

Defence  of  a Position:  Argumentation 

The  position  chosen  is  defended  by  well-considered  and  logical  arguments.  The 
arguments  are  consistent,  often  insightful,  and/or  original  and  creative.  A strong 
relationship  among  the  position,  arguments,  and  supporting  evidence  is 
established  and  maintained  throughout  the  submission.  The  writing  is  ordered 
in  such  a way  as  to  be  controlled,  convincing,  and  persuasive. 

5 

Supporting  Evidence  and  Explanations 

The  selected  examples,  illustrations,  and  details  are  comprehensively  explaiined 
and  specific,  revealing  a mature  and  insightful  interpretation  of  source  material. 
The  examples  are  relevant  and  accurate,  and  are  chosen  deliberately. 

5 

Writing  Skills 

The  writing  is  fluent  and  clear,  with  precise  sentences  structured  for  effect. 
Purposefully  selected  words  and  expressions  indicate  a command  of  vocabulary. 
An  impressive  absence  of  error  reveals  control  and  confidence. 

Student  Response 


Before  the  Canadian  government  can  worry  about  improving  global  quality  of 
life,  it  needs  to  first  address  improving  our  national  quality  of  life.  Looking  in  from  the 
outside,  Canada  appears  to  have  an  excellent  quality  of  life.  In  fact,  in  1992  and 
1993,  the  United  Nations  declared  Canada  the  most  desirable  place  in  the  world  to 
live.  Unfortunately,  to  many  Canadians,  this  is  not  true.  They  are  still  waiting  for  their 
chance  in  this  “land  of  opportunity”. 

Underneath  Canada’s  exterior  of  sleek  high-rises  and  lush  green  national 
parks,  is  the  dark  side  of  our  country.  This  is  a place  where  babies  cry  out  from 
hunger,  and  the  poor  watch  sorrowfully  as  they  are  left  further  and  further  behind. 

Our  society  turns  the  other  cheek  to  these  people,  ignorant  that  their  problem  could 
just  as  easily  be  ours,  and  that,  as  Canadians,  we  all  need  to  work  together  to 
establish  a national  quality  of  life. 

The  problem  is  that  Canada  has  a rich  and  a poor  class,  and  unfortunately,  the 
gap  between  the  two  is  growing  larger  and  larger  each  year.  The  poor  are  getting 
poorer.  We  are  supposed  to  be  the  land  of  equal  opportunity,  but  we  find  that  this  is 
not  true. 

In  our  society,  their  should  be  no  difference  between  the  life  expectancy  of  the 
rich  and  the  poor.  However,  statistics  show  that  there  is  a difference  of  approximately 
four  years  (In  1986,  life  expectancy  of  the  "rich”  was  78.5  years  compared  to  74.8 
years  in  the  “poor^).  In  a developed  country,  there  should  be  no  distinguishing 
difference  in  the  life  expectancy  of  these  two  social  classes.  What  has  led  to  this 
decrease  in  life  expectancy  of  the  poor? 
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Student  Response 


Unfortunately,  in  an  attempt  to  get  our  budget  back  on  track,  many  cuts  have 
been  made  to  health  care.  It  has  become  apparent  that  the  better  quality  health  care 
will  go  to  those  who  are  willing,  or  able,  to  afford  It,  Those  who  cannot  afford  this 
health  care  must  either  wait  for  a hospital  bed  or  go  without  treatment.  This  is 
something  that  should  be  found  in  a developing  country,  not  in  Canada. 

Another  effect  of  the  budget  cuts  is  less  money  spent  of  social  programs.  These 
are  programs  like  welfare  and  unemployment  that  many  Canadians  will  never  use,  but 
are  comfortable  in  knowing  that,  should  they  find  themselves  in  financial  trouble,  they 
will  be  provided  for.  With  so  many  jobs  being  lost  due  to  cutbacks,  both  privately  and 
governmental,  people  are  becoming  more  dependent  on  these  programs.  Yet,  at  a 
time  when  these  people  need  the  most  help,  we  are  giving  them  less  places  to  turn. 

Where  we  can  see  and  effect  of  this  is  with  volunteer  programs  and  food  banks. 
There  is  an  increasing  number  of  registered  food  banks,  from  only  one  in  1980  to  436 
in  1993.  In  addition  to  a rising  number  of  food  bank  establishments,  these 
organizations  are  handling  more  people  than  they  ever  have  before.  In  an  Edmonton 
food  bank,  3,000  hampers  were  handed  out  in  1995  compared  with  400  hampers 
handed  out  in  1963.  Without  the  generosity  of  these  volunteer  organizations,  many 
people  would  go  hungry.  Surely,  this  cannot  depict  sufficient  national  quality  of  life. 

There  is  also  an  increasing  strain  on  the  volunteers  of  these  organizations. 
There  are  not  enough  volunteers  to  meet  the  demand  of  the  Canadian  public.  The 
volunteers  that  there  are  are  often  working  extra  hard  trying  to  do  the  jobs  that  more 
volunteers  are  required  to  do.  If  asked,  these  volunteers,  who’ve  seen  the  hungry 
come  into  their  buildings,  would  not  likely  say  our  quality  of  life  is  satisfying. 

The  situation  is  only  going  to  get  worse.  The  number  of  households  in  poor 
housing  is  increasing,  with  22%  of  seniors  living  in  poor  housing  and  35%  of  single 
parents  doing  the  same.  Not  surprisingly,  this  is  reflected  in  the  number  of  children 
living  in  poverty-  children  who  are  expected  to  live  four  less  years  than  their  middle- 
class  friends. 

We  know  that  the  situation  is  not  acceptable  when  people  are  forced  to  give  up 
their  morals  and  their  values  simply  to  survive.  In  the  cities,  single  mothers  are  forced 
to  enter  prostitution  in  an  attempt  to  make  the  rent  money  and  provide  food  for  their 
children.  When  this  happens,  we  know  we  can  no  longer  say  that  our  national  quality 
of  life  is  acceptable.  No  one  should  have  to  give  up  their  values  to  ensure  the  life  of 
themselves  and  their  child.  This  isn’t  freedom.  This  goes  against  everything  that  we, 
as  a country  called  Canada,  stand  for. 

In  Canada,  we  are  putting  more  people  on  the  streets  and  giving  them  less 
places  to  turn  for  help.  We  are  relying  too  heavily  on  the  generosity  of  the  people.  The 
generosity  of  Canadians  is  not  wrong-  it  is  great-  but  we  can’t  depend  on  it  as  a nation. 
We  have  to  try  to  close  the  gap  between  the  rich  and  the  poor.  This  will  not  only 
require  more  funding  of  social  programs,  but  also  job  creation  and  job  training  or 
retraining.  It  will  also  require  acceptance  of  the  problem  by  the  society  as  a whole,  so 
that  we  can  work  together  to  solve  the  problem. 

If  we  can  help  ourselves  to  establish  national  quality  of  life,  then,  and  only  then, 
can  we  attempt  to  help  the  global  community  establish  a standard  quality  of  life.  To  do 
so  at  this  point  would  be  hypocritical.  We  need  to  resolve  our  own  problems  before  we 
can  solve  other’s.  Hopefully,  we  can  become  a role  model  for  other  countries  around 
the  world. 
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Commentary 


Defence  of  a Position:  Argumentation 

The  student 

• takes  the  position  that  “Before  the  Canadian  government  can  worry  about  improving  global 
quahty  of  life,  it  needs  to  first  address  improving  our  national  quahty  of  life,”  and  defends 
this  position  with  well-considered  and  logical  arguments.  For  example,  the  student  contends 
that  while  Canada  is  ranked  highly  as  a desirable  country  in  which  to  live,  poverty  reduces 
the  abihty  of  many  Canadians  to  share  in  this  “ ‘land  of  opportunity.’  ” 

• estabhshes  and  maintains  strong  hnks  among  position,  arguments,  and  supporting  evidence. 
The  argument  of  growing  poverty  is  attributed  to  government  budget  cuts  and  is  supported 
by  specific  references  to  such  statistical  data  as  hfe  expectancies,  food  banks,  and 

poor  housing. 

• presents  thoughts  that  are  controlled,  convincing,  and  persuasive;  for  example,  “No  one 
should  have  to  give  up  their  values  to  ensure  the  life  of  themselves  and  their  child.  This  isn’t 
freedom.  This  goes  against  everything  that  we,  as  a country  . . . stand  for.” 

Supporting  Evidence  and  Explanations 

The  student 

• presents  ex2imples,  illustrations,  and  details  that  are  relevant,  accurate,  and  comprehensively 
explained,  revealing  a mature  interpretation  of  source  material.  “The  number  of  households 
in  poor  housing  is  increasing,  with  22%  of  seniors  hving  in  poor  housing  and  35%  of  single 
parents  doing  the  same.  Not  surprisingly,  this  is  reflected  in  the  number  of  children  living  in 
poverty — children  who  are  expected  to  hve  four  less  years  than  their  middle-class  friends.” 

Writing  Skills 

The  student 

• demonstrates  a mature  control  of  vocabulary  and  conventions  from  which  minor  errors  do 
not  detract 

• purposefully  selects  and  varies  words  and  sentence  structures  that  create  an  effective, 
confident  voice;  for  example,  “Underneath  Canada’s  exterior  of  sleek  high-rises  and  lush 
green  national  parks,  is  the  dark  side  of  our  country” 
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Student  Examples 
Performance  Assessment — Part  C,  Activity  2 


Example  2 — 12  out  of  15  marks 


Score 

Scoring  Criteria 

4 

Defence  of  a Position:  Argumentation 

The  position  chosen  is  defended  by  sound  arguments.  The  arguments  presented 
are  well  reasoned  and  competently  developed.  A clear  relationship  is 
estabhshed  among  the  position,  arguments,  and  evidence.  The  writing  is 
ordered  in  such  a way  as  to  provide  focus  and  direction. 

4 

Supporting  Evidence  and  Explanations 

The  selected  examples,  illustrations,  and  details  are  competently  explained, 
reveahng  a thoughtful  interpretation  of  source  material.  The  examples  are 
relevant  and  accurate. 

4 

Writing  Skills 

The  writing  is  clear  and  generally  fluent.  Vocabulary  is  appropriate  and 
controlled.  Some  minor  errors  do  not  reduce  the  clarity  of  communication. 

Student  Response 


— u3g.  a.<^.yt2g.  quLQiA<^  qC  \ip 

l6oeZ 

I ^»eg.xjLJ<i^^  I — CLO^  , 

V^5^Qy\^vW^>U^  <^<A fQc^yvxaywVC.  0-*-g  - 

i^o(2^ Vw^i^ Q..L&Q  \\-  iS 0\ViJ  'tl>=Qjh 

g cAyi O Aa  i 


;i<>  e^w 


4rrvfvo^i^^ — o^.  U^.» 'Hx -jUa3  g^. 

-€^ <^LoV3r^^ 1 y>Af  Kig^>v^AAY^CQ 

v«^  t?  Ca^jwa-<dU^  -Ug^ QJS Xt^vWas^  J-v^ 

-Xv\s>v2£^v^ — — C^^>A:kaLQ. . c\^ <^_ 


-Cj^As^gy^ \ixhyP  -^[U2--  fljOLrt^o.cL  jd>v 

-Cru^ — ath, U3SL vv<,4a.sV^  CArsv\Aiy>^^'*-<s-. — ■h'>  ck? 

uVrx-1 £i Wjlw-^o>^ fli  j;v.\l  G\jl^ K^voil K^SpC»>s<ia*lti^ 


^ OJiU^  ^ i4^ «a^.  flL6StS-W^CI2 — 6 U?.Gct^ 


.QjXysac^i.  . \S  4k? bg^—Cgu-rrVt^  in  4k) 

A-At  fi>  A;^  -Vt)  -mg::si:A' \ryxrv^C^srnr^  , A\x  Oi\^^ 
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Student  Examples 
Performance  Assessment — Part  C,  Activity  2 


Continued 


Student  Response 


, Hrb  Jiro>s  VouV -tW  QLbv\\jg^-jA:s>  -Sgg 

Cx^  qlc4q^ 


"VqcV-  -to^/~gjikA.s  q\xa 

v^aJohr^ py>y^  \^  As  ..o^ 

v^t(^kas-b » 1^  a covLMyii^  |Ui3t^  Was ^hiji'  fe 

Wa.t-Vw  ^ .g.^^lc>^<w?,  kcV  ^ ^ g4<^/•CL'Vl^tv^ OsACi ^'ir  fTu^ 


J3I 


^ CK 


uC^WU>>g, rwv'AU  (SV^  OUA^  ^pPwV  Cyv^ 


6-rmb  h^.V^gra  AVaA'  Vve^r  -VrujL^  a\sx<s ax^ 

WiA- <7w^^[>ck  <Vi^ W\Q q^ 

\/\  lAQ.::^Cyrvf>  . ryvA-^i  >nfe, 


>n^  ^fWiOO %u^^.I.<!kV'  <2L<\g^.  ,'H&fefeQ;fi>vTg-- 

VQ/^ tr fjTN\rv^\\<^^  ? IC^ <^-g-  \ nr>V^ QiJ' lvi>5jrt>r^  ^ <m-V  A{/^£L  \rt>y\(\r. 

^^^4LOOiuJctQv^  Qia.A (v>3LpiaUljc^  4U0ch  Vv./^?QLSLVNg^  4Cj? 

WogX q^  ) pKX)\cUV\^  ^ g£j(AajU\^ 

Q,fi^...  (ijiu:apCa.S \y\  «AAjpfc^ailp. 

pi/ar\jurVvv)t\^  . -4Cn^^  i^OKjA 


XXJ^. 


% 


\^C5u:)..^.YXfl2yg-  b<gjer€^  ^nALt>sVv^^?X  l^aJn^ws 

— k^y\U — V>My\A — ^ tOo^onSi — c^ — jx<2 ^Y 


g^/3VJ3AM< -V&Ag  t •Vd^^U.VUr^  lOC^VOtA Qt/sA- &Cxe%A^^7^  nLA\J(X^C^q.-^ 

-0^ — ^>r  v-Ask«^aiL.  I^SmjL^  IMa^ 

\v\  ,xicA<M<^.,p2^A£^o^  h<vA,kG ti.6 u^jAg^  cn>c>< 

qc:^.o>a5 — kC>.i  .11  VObOc  Qi/v CTLot AolXcaJe.  ol 

C/losq^ — S>^jfj£rv\ — — QdriBdiL^^ — f Ljjgj£M' — c3U-ci Qjt^  tir l5 

'\Yv\^iiy^l\^e <JWa-ih  <xie CQV^ifk^^  ryjUiLL.  JUd' 

-UJQ aJSi  ^Aua/\ts  ,^|ii!i-^u^ b^.igLocj>g.  a,  i3>r>  /rg^uv  ht^k 

ivv  Aw  . t^Aibws  il> i^liL 


^ pK^>2j 


XI !!MJJjcX>. 


o^  — QciiJfwra^.s  tK 


\ ^ (5  U 

-StiA\ f■r3yv^Q ^^VOVVA.  >Q  CAiiXgg< <aPl  4vQi>^  

-C144 — , A^.4^'6 gUx^ 5u  CaJ^^c g-A_o_ 

— V^,,)g  ^ j/KpvQ\;p j^^2Jiav^ 

■ — |tjg^-y-j.^ — ujc — StrJLt/^  "hp  
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15  Performance  Assessment — Part  C,  Activity  2 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Continued 


Student  Response 


Knlo  jjLh\AjBek^S 

CTUul. ^^^Lctujw£aQQ:.  HuO. ippf^j^.-iigrv V-^OCWs  ^ 

C^ii>L5-/  c\j(L^ye£A(i:he>hr-  — t-A-XCfaZx^S  Oul^ 


-& H/^Jh  lag- — 0i/Jse^ 

-SOal£ i2£>j’au^^ <1  jr.  Qiaiogjl  UAJU-h^  pj. 

■ XL >.^ae  Ao  i>v..rA^ / U y. — Ullli — K 


liA 


4f«a^  OajnrtJcru^  ^a.Jim^  4t) aAitru^rti  /lOl. 

-/t-g-ijg  Uks  -fn  tag 0.4^  a.^^pir  -k> 

aAjgj^rp..  iCa httnijth 


-0^ 


lKOti3Lig giokxg quoMif  rn^-f-  ^peA(^Jf 

rL~^/2c^2:<AJ<ai^f?,g ci\jga^ r-ovk.  

m>U  ^ix^ias  0 ^CC7\A^n<^,  i^yC^bcX^ ^y\yV^^^OU\t\^O^pf- dly^ 


SpQ^.di  '/\0.. 


4o 


O^j-^i  0- aA3<2JQ I AjP  LOPt^  V4 \jO?^-L. 

t/\-cr(  g^jj-oKd ^ \y[A^ka\j^ <^.uc^J44<^  ^ 

(ULc^, 


Continued 
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Student  Examples 
Performance  Assessment — Part  C,  Activity  2 


(^QQQQQDnntniiiRtnnir'nfrntrrffitnft 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Continued 


Commentary 


Defence  of  a Position:  Argumentation 

The  student 

• takes  the  position  that  “In  this  era  of  global  interdependance  when  international  trade  is 
essential,  Canada  has  an  economic  interest  in  investing  in  global  quality  of  hfe,”  and  defends 
this  position  with  several  sound  arguments.  For  example,  reference  is  made  to  Canada’s 
moral  responsibihty  to  developing  nations,  reallocating  money  spent  on  arms  and  that,  “In  a 
closed  system  for  energy,  water  and  air  it  is  of  vital  importance  that  we  consider  each  other 
to  ensure  that  we  all  advance  in  the  future.” 

• estabhshes  clear  relationships  among  position,  argument,  and  evidence  that  is  strengthened 
by  reference  to  relevant  Social  Studies  terminology  such  as  global  interdependence, 
international  trade,  and  sustainable  development 

Supporting  Evidence  and  Explanations 

The  student 

• reveals  a thoughtful  interpretation  of  source  material;  for  example,  in  discussing  global 
interdependence  and  the  debt  industrial  nations  owe  to  “underdeveloped  nations.”  Relevant 
examples  are  well  considered  and  integrated  throughout  the  response;  for  example,  “The 
population  boom,  the  pollution  crisis,  deforestation  and  clean  waters  are  all  issues  that  must 
be  addressed  on  a global  scale.” 

Writing  Skills 

The  student 

• demonstrates  writing  that  is  fluent,  with  general  control  of  structure,  usage,  and  vocabulary. 
Occasional  spelling  lapses  and  awkward  constructions  (“benifits,”  “scientific  revelations  are 
also  decendants”)  do  not  detract  from  meaning  and  clarity. 
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Student  Examples 
Performance  Assessment — Part  C,  Activity  2 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Example  3 — 9 out  of  15  marks 


Score 

Scoring  Criteria 

3 

Defence  of  a Position:  Argumentation 

The  position  chosen  is  defended  by  one  or  more  adequate  arguments.  While  the 
arguments  are  generally  sound,  they  may  lack  development,  persuasiveness,  and 
consistency.  The  relationship  among  the  position,  arguments,  and  supporting 
evidence  is  generally  established.  The  writing  is  ordered  in  such  a way  as  to 
generally  show  the  writer’s  intent. 

3 

Supporting  Evidence  and  Explanations 

The  selected  examples,  illustrations,  and  details  are  generally  explained  but  may 
lack  in  development.  A conventional  interpretation  of  source  material  is 
revealed.  The  examples  may  be  a mixture  of  relevant  and  extraneous 
information. 

3 

Writing  Skills 

The  writing  is  generally  clear.  Choice  of  words  and  expressions  indicate  a 
conventional  control  of  vocabulary.  Despite  occasional  lapses,  the  writer 
demonstrates  control  of  conventions. 

Student  Response 


.3(^TO oarvjL.nr,  ;fe>_dU:>. 

Dc\p v,KclLq on\n.Qi\>Q \OQ^tU2 


iiia£ ^ChulA^  ljljt> CoJ:«aoVoto 

vnrrvQ  otrion  onc^LiLrtrV. 


t;;pffggip>  \ 

■ vXt^lL.  Q>5>^ 


3Q5UD  mnn,:^ o^tCiuAoi 

jl?i  (ir^ujrdcgjL 


xii:i — OJPv- 


pfuaV::^Wrco.._ 

Of\aaQI.  Jn^LSia 


-^fXXLT^ 


xng  OviTi 


p^U:toU:>^r^O Q>SMi .rui[r:)xr^^ v i V br> iXir^n  /C^"MC^rv  XSiy 

pc  ryAn^  \r\\Q  >nL^irA  Oj rporyTULOQ  pt  nrH 


V)c5gaa 


iTiDdi[a>D LbjQ.\  p j a.i\ci- iJ£3A0  . /CA-->os\5:.Q>.cy:  oOjqj>^ 

ife gagg>£>  (XfC^ jn  Uh^^b;:x^ 

ojCk m.^.Q  ^ Oho or>cx^  - 


■VjpcM-u:> Dr^  MBtp>  V 1 >r\-^pr\  n<Q  \bj> 

<^^xcvAl.)a^ [^ a.l^-c vryj^^o v,^ V iS:^xjng  jor\ 
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Student  Examples 
Performance  Assessment — Part  C,  Activity  2 


Continued 


Student  Response 


toQ...  vz}l.v\d  0|^iirxli.t^ — <0^ 

vXx.^o. . — 

^tRggftao  ^ vl3\AVQ. cLynvg..X orhci  v.y\jL^r\cy/) 


\Dr\Q^Qj^  < >^XKo  £: 


.V\XA 


V vkXJdr^  I r\  Cuf^.i  v \nX<r\  a. 


vj::;>  /cSL^CkCLi^  Ln 


- \3V\o c\.ujrr>Vr^rs ^ ^6^ 


\oa..\^\JCQ 


y-^qr^ Cjp.dL3-o bi.^ ol ic^  qv.voa  4Ct^ -vX-O 


■ Xtijr^  \.^r\C\Cb^  /Qh^CujqHi 

cmo  ^\>OLJLjax4 Ja 


mi  A /:^omox.[-aj 


■Oba;:^ 


A nru3 


XjQjlAO- 


Ql5^ <Sc3gy>  or\'fen 


tx^.uX stk^ CLVaxrPO oOcvtLv^ 

o\\-x,  QjLsosN 5>^C:XdO  s-^cg^i L,y^o.rv^^::aQI^J:^  rnCitXl:Jb^ 


C3hj^ y:yuc2>Qi^.jcP 


33C\ iC5D \ .l 


jL,jQg-t£nr>cm.^ 


p;?  \QiftJa? v>y\Q..c\ ^tfi>v:y::a Q>jr<a g^ClQO^ 

q:  Jf\Qjrr\/^,Q  i i ke , otji-vOJ x.Wxfi.Krv 


-evjLg^  gx.^o<^jaf^.r>. p 


Sc^;^L>cy>ajL^  ^ Udcxfc rv\af\lu  clx.  33.  toCvcxo 


joar::> sJUCifiL i jlUlL{  ' vX>^j^Q CjCOJJcSJiy 

u:xx^,, A>Du.)dN V.Ur\.Q  V„UCX^  ^:O^OC>r\Q(\C^  ■■ 


-OJC^ Q 


c::^  _ v t c^T^ps d^TLCjCtfs^oq 

P>.  v>p>& q\JUL3c OSi cy>  1d  Q>w^i£xO--saAQA 

v1h  vX)^^^U:^ vV\jOi.O  fia.JC^ftLQ  ...I  \i,vr> 


V )Llg 


Vc^orMivic^  ^ I tfu  4 T (\r\  ,o  rj  i tCp  Y nrov  (Qr\0 


IVJgldrvtClUA CX- 


CvPQ uuuXtTMOi  n'~>orviSuL 


eXrXrv£>gr>Ci. fia-jofiLc  r\^  .j«o.?>ooon  . Ljl^-3^ 


oOr\Q 


CUqo 


jr,tox> 


V\poi  t^sr  r><LTvo  OAXJcr>  a\.^r  Ov  \o>r 


A.QQl.  kQ 


- ^ 

Jl Ji  Q D £!D>-r\.c>c^_ ..  JrvQx^^ ( npoLO  0 Jt  Knn> ^ 

vivxosvg  Tv  c^  ^J>^QOLUu^ OC5 p>g:^A~c\b  to — olts^- 

cs.^  \ to  Ltijp^ — OJCOl 

\ W\  uD  ^ u:y\ li: Cu^ — U,UAo ]0ejL 


v.cU:)iZxSTxcto  ICS\ 


rTKonn  ^.tCN  no  lonA — 


oM J^Cuvpb.j,  ...Jin  .^d^conlon, 
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Student  Examples 
Performance  Assessment — Part  C,  Activity  2 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Continued 


Student  Response 


-OdDca <^..)QSLr>rnDaX,. oJj&qoqi oog 

UO  U^inJrm^  CtnCLl'^iiA ZU?i7 

rnlruinCg^O tjosi in.-jC^rirw\a  , OK.o  

QXx^Jcrm  \VnoJc.-  QsxC^CkCx vJ^qD 

C»r>  vrsCkCp  \P  QiCnXQJU^ v^k:> 

iXJr^ v.\qc^ 


r\ 


^Cl)  Cijiji LKa  ■■■Ji.xy::^. 


ilLD LX-UrvAOb. g::AXir\x^^v  ciCAiJLb^r\Aiic^  -t-Lsi&ir oJ<. 


■Qq^  v~\0\£>C\ Maiu^ Oao  .ujt.-  or^ oJcxo firuCim 


\XLxrC3.y  uvbxhb  ^-y:ftXa,u:o  K).)T\c> n^Dr:0  t. mrn.^g^..nfcL 

-UJ^ octb^rXDCi \r\-  W4.  ^6cr\  aCirr\i)  l.ha CJLCa.UDln  ^ 

lOic^^dL-  njj It,  in rAix,...<Diii.  jo  tiP^..Lk)ucj~\jcu.>^x 


g-y^Q  ynix  n^ll^£i  tx.  aLjur'jc^aAni m /Otr> 


u/£^X£)t ushpi 


X-  gaty 


fOtlggn ^jQijnTnjjn  yooj pin a Ckxao^ 


■Ua^ju  oiQ.L\tix^i£i  UiS€>hAj:iii  nniXDjt)f\y  Q-aq/ 

-iiLi . Q^nnxiL  x/l^^  JlimlI.....  <c^ 

jlCUA.ionni.f MjLxn^M^?  urn <^jj<o  

fc>  the? CjOiinT/gbp  tIXLX  ,Xj^  up  h ur^  cur^d . arAjnrtiO^ 

uD QhiDtgoJ-  -..naX-  /cuaUiP-.  cua  qxakd  pax^omo  - 

? MctX  CD.n  OOisg  tooex.  tax  CjQLn^t/ig.a.  1o 


xjjy2 nox. 


^CPljAiP u'J 

OXl,  fo  oafctJk^ 


<&u>n 


bomn 


i: 


UJ-bo Li3X0O <iCLto. OCUj^^. iinj-Tf  ,Q  loiru)  ici/iil. 

J • - uxAx  ChjLu 


Lcmo  Jioo  JT)Cit  O.  ClMO 

CliU^  0UjqT^  OOLu^CO  cubcuxL 


d 
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Continued 


Commentary 


Defence  of  a Position:  Argumentation 

The  student 

• takes  the  position  that  the  government  “has  to  focus  on  improving  the  national  quahty  of  life 
before  focusing  on  the  transformation  of  the  global  quahty  of  hfe”  and  defends  this  position 
with  several  adequate  arguments;  for  example,  that  Canada  must  solve  the  problem  of 
hunger  and  the  effects  of  government  cutbacks  before  helping  others.  A final  argument 
suggesting  that  other  nations  incorrectly  see  Canada  as  a “classy,  well  developed,  first  world 
nation”  lacks  somewhat  in  consistency  and  persuasiveness. 

• generally  estabhshes  links  cunong  position,  argument,  and  supporting  evidence 

Supporting  Evidence  and  Explanations 

The  student 

• presents  a number  of  supporting  examples,  but  they  lack  somewhat  in  development;  for 
example,  “The  number  of  food  banks  has  grown  by  a fold  of  over  400  in  ten  years!  This 
should  say  something  about  the  quahty  of  hfe  people  are  leading.” 

• interprets  source  material  with  a general  discussion  that  contains  a mixture  of  relevant  and 
extraneous  information.  For  excunple,  “Also,  the  healthcare  cuts  are  a big  issue  because 
Canada  has  universal  healthcare.  There  is  really  no  point  to  it  if  you  go  to  the  hospital  and 
you  have  to  wait  in  hne  to  get  attention  or  if  there  is  no  one  there  at  all.” 

Writing  Skills 

The  student 

• demonstrates  writing  that  is  generally  clear.  Some  errors  in  syntax,  tense  agreement,  and 
language  usage  are  evident;  for  example,  “off  of,”  “cutbacks  has  affected.” 
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Student  Examples 
Performance  Assessment — Part  C,  Activity  2 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Example  4 — 6 out  of  15  marks  ^ 


Score 

Scoring  Criteria 

2 

Defence  of  a Position:  Argumentation 

The  position  chosen  is  defended  more  by  simple  assertions  than  by  the 
development  of  arguments  and  supportive  evidence.  If  arguments  are  presented, 
they  are  often  simplistic,  repetitive,  or  undeveloped.  The  relationships  among 
position,  argument,  and  evidence  may  be  difficult  to  determine.  The  writer’s 
faltering  organization  indicates  confusion  and  vagueness. 

2 

Supporting  Evidence  and  Explanations 

The  selected  examples,  illustrations,  and  details  are  unfocused,  inappropriate, 
and  minimally  developed.  The  examples  reveal  a partial  interpretation  of  source 
material. 

2 

Writing  Skills 

The  writing  is  unclear  and  often  awkward.  General,  imprecise,  inappropriate,  or 
redundant  words  or  expressions  indicate  a hmited  control  of  vocabulary. 
Distracting  errors  blur  the  clarity  of  meaning. 

Student  Response 

Should  the  Canadian  government  place  greater  emphasis  on 
improving  national  or  global  quality  of  life.  No  the  Canadian 
government  should  not  feel  that  they  have  to  put  any  more  emphasis 
on  the  quality  of  life  national  or  global.  Canadians  should  not  feel  the 
need  to  be  the  helpers  to  everyone  but  ourselves. 

The  simple  fact  of  it  all  Is  that  the  Canadian  government  just  plane 
old  can  not  afford  to  help  every  country  that  Is  in  need.  I do  not  think 
that  we  should  stop  helping  third  world  country’s  out  but  we  as 
Canadians  can  only  do  so  much  until  we  start  to  take  away  from 
ourselves.  If  the  Canadian  government  helps  out  any  more  the  only 
country  that  will  be  neglected  will  be  Canada.  Canada  is  already 
known  as  one  of  the  most  giving  country’s  in  the  world  if  not  the 
most. 

Continued 
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22  Performance  Assessment — Part  C,  Activity  2 


Continued 


CLASSROOM 
' ASSESSMENT 
I MATERIALS 


Student  Response 

All  Canadians  would  be  willing  to  give  as  much  as  they  can  dream 
of  to  the  poor  country’s  if  it  was  not  for  the  debt.  The  debt  is  the  only 
thing  that  is  holding  Canada  back  from  giving  more  to  the  poor 
nations.  Now  people  are  asking  Canadians  to  dip  out  of  their  own 
pockets  for  the  good  of  the  third  world  countries.  I do  not  see 
nothing  wrong  with  that,  if  people  want  to  sponsor  a child  or  do  what 
they  like  that  is  fine  with  me. 

On  the  topic  of  Canada  helping  itself  1 think  that  we  are  getting 
better  at  it  all  of  the  time.  All  of  the  stats  show  that  Canada  is  getting 
a better  quality  of  life  all  of  the  time.  In  my  own  opinion  I think  that 
before  Canada  helps  out  the  third  world  country’s  we  should  help 
ourselves.  Canada  is  really  coming  along  very  nice  because  all  of 
the  figures  show  that  the  life  expectancy  is  rising,  which  shows  a 
higher  quality  of  life.  Not  only  that  but  the  death  rate  is  decreasing, 
which  once  again  shows  a higher  quality  of  life. 

There  is  nothing  wrong  with  helping  out  other  country’s  but  when  it 
starts  to  take  away  from  Canadians  than  I think  that  we  are  giving  to 
much.  Canada  has  worked  hard  for  what  it  has  and  there  are  a lot 
of  Canadians  that  are  not  to  fond  of  seeing  all  of  the  country’s  money 
going  to  other  places  but  our  own.  I think  that  if  you  would  like  to  see 
development  in  the  third  world  country’s  than  one  should  dig  for  it  in 
his/her  own  pocket.  Just  because  Canada  is  one  of  the  rich 
countries  do  not  be  fooled  there  is  still  billions  in  debt  that  could  get 
payed  back. 

I do  not  want  to  see  the  people  in  the  other  country’s  go  with 
nothing,  I have  nothing  against  what  Canada  is  doing  to  help  out  but 
Canada  can  not  afford  to  do  any  more  than  it  is  already  doing 


Continued 
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ASSESSMENT 

MATERIALS 


Continued 


Commentary 


Defence  of  a Position:  Argumentation 

The  student 

• takes  the  position  that  “Canadians  should  not  feel  the  need  to  be  the  helpers  to  everyone  but 
ourselves”  and  defends  this  position  with  the  simple  assertion  that  the  “simple  fact  of  it  all  is 
that  the  Canadian  government  just  plane  old  can  not  afford  to  help  every  country  that  is  in 
need” 

• estabhshes  a relationship  between  position  and  argument  that  is  undeveloped  and  confused; 
for  example,  that  Canada  cannot  afford  to  help  other  countries  but  “Canada  is  getting  a better 
quality  of  life  all  of  the  time” 

Supporting  Evidence  and  Explanations 

The  student 

• presents  examples  and  details  that  are  repetitive,  unfocused  and  undeveloped,  providing 
minimal  support  for  ideas.  Source  material  is  interpreted  only  partially;  for  example, 

“All  of  the  stats  show  that  Canada  is  getting  a better  quality  of  life  all  of  the  time”  or 
“Canada  is  really  coming  along  very  nice  because  all  of  the  figures  show  that  the  life 
expectancy  is  rising.” 

Writing  Skills 

The  student 

• demonstrates  writing  that  is  awkward,  incorrect,  and  often  imprecise.  For  example,  “I  do  not 
see  nothing  wrong  with  that,  if  people  want  to  sponsor  a child  or  do  what  they  like  that  is 
fine  with  me.”  Distracting  errors  blur  clarity. 
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CLASSROOM 

ASSESSMENT 

MATERIALS 


Example  5 — 3 out  of  15  marks 


Score 

Scoring  Criteria 

1 

Defence  of  a Position:  Argumentation 

The  defence  of  a position  is  weak.  The  position  taken  may  be  hard  to 
determine,  with  little  attempt  displayed  to  defend  it.  The  evidence  chosen  may 
be  inappropriate  and/or  minimally  developed.  The  writing  is  disorganized  and 
leaves  the  writer’s  intent  in  doubt. 

1 

Supporting  Evidence  and  Explanations 

The  selected  examples,  illustrations,  and  details  are  scant,  overgeneralized,  or 
inaccurately  explained  and  apphed,  revealing  a misunderstanding  of  source 
material. 

1 

Writing  Skills 

The  writing  is  frequently  unclear  and  not  fluent.  Few  sentences  are  clear,  and 
misused  words  and  expressions  indicate  a lack  of  control  of  vocabulary. 
Frequent  errors  impede  communication. 

Student  Response 


tOo IfgrV 

pr\c^f  ^ V d-  ^ yr\iLQ_d^ 

■ \.d^ o Ur-  ' ^^>^-4-  4-1 


\\V  g d ^ .hi~  ^ d Ua 


<^£rr<?.c:  \V-v^L>y^e>onplo  ^ xrv^^\nV  Oncj Oi^- 

^v^^\pg^A/\  "S  bp  W ^ ^ <- OY~<?  mt/nA 

ocxiTN  r^by  gybs 


r'^'VWv^ h u N ^ Vi  vbr  ->r\aj^b 

\o(SK  qV  r~^(x^r  rsV:]\ c^STv^ 


V- 


CONj^nyryp-^  {v>c^epf^v^A.eWc.,.e 

~1W>r (?  Q\re- ce>v_Lvi^  exH  

1 K'^V^  C^V^-9  *^5?  Vo-l";^>  V~x~n  drV\9  \ ^ r^C>\  iC:ii 

AVws.  W\p  <p\^  \\t^\^(  o^\s^  (a V ^ I ^ i A <> 


.:^LdVv\  <:^\J 
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Performance  Assessment — Part  C,  Activity  2 


CLASSROOM 

ASSESSMENT 


MATERIALS 


Continued 


Commentary 


Defence  of  a Position:  Argumentation 

The  student 

• takes  the  position  that  “We  should  have  Canada  as  a first  priority”  but  makes  little  attempt  to 
defend  it.  For  example,  the  “First  thing  that  needs  to  be  solved  is  our  problems  like  debt”  or 
“Other  countries  need  independence  anyway.” 

Supporting  Evidence  and  Explanations 

The  student 

• presents  detail  that  is  so  scant  as  to  leave  in  doubt  the  student’s  understanding  of  the 
source  material 

Writing  Skills 

The  student 

• demonstrates  writing  that  is  unclear,  with  misused  words  and  expressions  indicating  a lack  of 
control  of  vocabulary  (“  ‘shaking  of  their  colonial  yokes’  ”) 
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Performance  Assessment — Part  C,  Activity  2 


fnQQQQQftiniiiintninnn'itnffffffR'ffitit 
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Written-Response  Exam 

• Written  Response  I 

• Written  Response  II 
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CLASSROOM 

ASSESSMENT 

MATERIALS 


Written  Response  I 


Student  Task 

The  task  for  Written  Response  I appears  as  follows: 

From  the  perspectives  of  Adam  Smith  and  Karl  Marx,  how  would  each  respond  to  this  question: 

Has  the  Industrial  Revolution  benefited  society? 

• Develop  a response  to  the  question  that  is  consistent  with  the  thoughts,  ideas,  and  attitudes  of 
Smith  and  Marx. 

• Refer  to  specific  conditions  that  existed  during  the  Industrial  Revolution  and  that  provide  support 
for  their  respective  points  of  view. 


The  examples  of  student  responses  that  follow  indicate  different  standards  of  performance. 


Continued 
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Continued 

Example  1 — 5 out  of  5 marks 


Score 

Scoring  Criteria 

5 

The  student  demonstrates  an  insightful  understanding  of  the  ideas  of  the  writer 
under  discussion  and  of  how  these  ideas  relate  to  the  assigned  question.  The 
selected  conditions  are  specific,  accurate,  and  comprehensive,  and  are 
appropriately  applied  to  the  point  of  view  described.  The  writing  shows 
coherence,  direction,  and  order. 

Student  Response 


^ 

fJmM  i-fy 

Adam  Smith  J)mm  i/miz/JM/.  Jmj- 
\mm  M it)  , /^//W  mujt  m amnf/ 


MduA  M'JmIhJ  ^nAjrnm  iA/m  u^//^J£  y 

\Jk  lj3/2:f  tb  a/JXl  /?/lc/  £/? ^^/^Ay7?t/)  UO/M  /fi/f  ,S^ 


ULkiUi/iA.u^  iMiu  /MO/: 

iM  tmj/i/?A  (h  ijbdtM  {/uf(/ndd6^1 

^ (Sm  aMoA)  H-Mn  (ki  m/M  aw/!Ap.  y/m^<0A 

podxKb  rimdi  i/o/j  i6/n.A  /i/p  uj(k/a&^ 

alkuJJ  ^ /u  mjm  fM/jt  /M  4i/A  M dio 
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Continued 


Student  Response 

J Ml 

tMjjid  t//?  M 

1 Mm 

Commentary 

The  student 

• demonstrates  an  insightful  understanding  of  the  ideas  of  Adam  Smith  by  succinctly 
summarizing  his  ideas  and  adopting  Smith’s  voice.  “I  beheve  in  a capitahst  society  in  which 
citizens  are  free  to  do  as  they  please  with  httle  government  interference.” 

• recognizes  the  role  of  “new  technologies”  and  “increased  productivity”  and  uses  a specific 
example  to  illustrate  the  concept  of  the  invisible  hand.  “So  by  the  industrious  attitude  of  one 
farmer  (and  many  more  like  him)  he  has  made  profits  for  himself  that  have  spread  in  one  form 
or  another  to  other  members  of  society.” 

• moves  beyond  the  advantages/benefits  of  the  early  stages  of  the  Industrial  Revolution  and 
argues  the  long-term  benefits  by  pointing  out,  for  example,  that  the  underlying  values  of 
freedom  of  choice  and  individual  accumulation  of  capital  allow  people  “to  save  money  or 
spend  on  products  made  by  other  industries” 

• succinctly  answers  the  question  when  stating  that  “those  who  . . . work  hard  in  society  will  not 
only  prosper  themselves,  but  they  will  also  add  to  the  prosperity  of  society” 

• addresses  the  question  in  a clear  and  concise  manner 
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Example  2 — 4 out  of  5 marks 


Score 

Scoring  Criteria 

4 

The  student  demonstrates  a competent  understanding  of  the  ideas  of  the  writer 
under  discussion  and  of  how  these  ideas  relate  to  the  assigned  question.  The 
selected  conditions  are  purposefully  chosen  and  apphed  to  the  point  of  view 
described,  but  may  lack  somewhat  in  specificity  and  comprehensiveness.  The 
writing  is  clear  and  focused. 

Student  Response 


Adam  Smith 

op.  (LuillJI  > J cb  QyCXnOL 


I,  Adam  Smith,  believe  that  4Vu.  <odos-vr<c\\  rC\/olo-*<  vOQ 

has  on  n 

reaSov^  -frir  ^\S.  Vxje.\^e-^ 

0^  ingcnitLU.  pgoptg,1>>roo<^h4^ 

ipHo^^rcJ  rev/plu-iion  marv^  A-gchoQlo^iccL] 
ado  (\r\jdsir:>  Wcjg\r?  c ^llaj  rl  Knj^uL 

»oo<>rr>^^  A-\-^  -^-PPr  gi^jncj  (n  pro«3xJ^<cn 

rrjvMi'^ric  Ac\  riTPAd^  bil-Hg_r  (tojt'Q  ^or 
iKiLros.eJui?o  cun6  irnprr>sUr^.cAri(>\^ 

Aaf.+  Vncy^-  dKn  \^d.u  g.Vf  V g C 


revoMigy^  hcxa  Cnegipri  pcsv/g^r-v^  rtnd  bsAci  u^r^cVcir^ 

a>.ndiAio^s  tooV in  4imje.  ioii\  u)Qrlc  c^p-t  (-^s  g<nn.TVu^ 

reo^v-y  <jone|  ^ -VKrs  cA- 

WaVAKu  ^c?nnfig-h\V(o(>  LQv^  -Pac-ky-t^ s>  Ojn>d  cgon9CLyuiig.ujVTjLyL 
CrrvP  foonpgi^  fvy  Cgjdt,  i Ja  4-V-^  VKaaC  ro<^xjjc:i:S 

lhjg-uL>\i^  rvioAjO  tluM  irynrc^r  -Cc^r  0^  AcC^<5.r€jo-h 

r orr^ (pCJLW  jL-|  A-Ca  ViCXjuJL  4o  \0UA.fl-Jr 

pr\  CL&  fsC  V>vs  ptodjULC^  s V^  Li^  H-Vit 


ib<N  ccsnr.fie-v^’V^^O'v^  , u;>or^i?,r  UJ>'U 

CXjTX^  V^AV  -IVOL  Oje>CAe  yy-v^ 

W,\\  JLuJL.  4\ng-V  u:iAjuo>  yN)ejrnvi>‘\^iN">‘h  nc>(V  \ 'Tvir^rfiLu^ 

^ (ftrou'cLvn^  f jujl^ •Oa.vja^  dAr4  <n-hkjur  'c/y^  . 

a)«U  WcuxjL  <g.  nn(s-Viu<xVOoY^  cio  rv-t- 

^X\>uL  ^^r?ngrv^\-|  ooA^  -Plcu-rlsVy  Ictfl,  <ra?  t / r\ o « -f-Wa,  pgp^ 

0-re^  ooor^cvg^  (hcjjr-A  oducjjry:m<^  4pohno^o0>^. 
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Continued 


Commentary 


The  student 

• demonstrates  a competent  understanding  of  the  ideas  of  Adam  Smith  and  explains  why  Smith 
would  support  the  position  that  “the  industrial  revolution  has  benefited  society” 

• uses  “incentive,”  “improved  efficiency,”  “technological  advances,”  and  improved  working 
conditions  to  further  support  Smith’s  position  while  recognizing  that  initially  “the  industrial 
revolution  has  created  poverty  and  bad  working  conditions” 

• supports  the  classical  hberal  views  that  “the  government  does  not  interfere,”  and  “everyone 
will  have  a motivation  to  do  their  best,”  and  uses  these  points  to  prove  that  “more  people  can 
work  to  create  better  hves  for  themselves  and  thus  improve  society  as  well” 

• demonstrates  writing  that  is  clear  and  focused  despite  errors  in  grammar  and  syntax 
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Example  3 — 3 out  of  5 marks 


Score 

Scoring  Criteria 

3 

The  student  demonstrates  an  acceptable  understanding  of  the  ideas  of  the  writer 
under  discussion  and  of  how  these  ideas  relate  to  the  assigned  question.  The 
selected  conditions,  while  relevant  and  applied  appropriately,  may  be  general, 
incompletely  developed,  and  contain  some  minor  errors.  The  writing  is  clear, 
but  lacks  somewhat  in  consistency  and  precision. 

Student  Response 


Karl  Marx 


I,  Karl  Marx,  believe  that  ]£>\rtQ-\  ULhpO 

'TMO.'fc.  riCi:^  'nenl-f iAoj  ^ . -Tfry^-o, 

1 OV'O  1 UOlOQ  in  rursi  \ 

CAn  no  Inn^j-  lioe&ff4-V'^tand 
nr>dar(=  bein^  fi-^ifoanl  -to  mcx:>^fe 
('inmn  o°rfl.°r^  •'Tn’ifs  Vv:i^  o.reajed 
Hi  4rYvr>  1 n 4he.  i irtcan  OeAigjS. . Rteo 
psnpVe  c jJnoare  (Lce^\n<^  * n 
4he--p^r’ \r>rW,  Qr(? 

n^yf  4r^nf:yUTin^  c ig  -Vhr^ 

s.  nOr  4tp-!^c;A^  \ n r\U  4H=  imone.M, 
m A^ne,  Qosfe  V^igj  Ccj  ^Id,  ~vr'  if^*^^cceir 


reoieiO-eH  -pffem  \ry2x 


(X  Q(?o-^r  r^'w^er^s^'i-U^  V^jR^oggjD  TicJn  Q net 

^Vr>e-.  L-:ing^r^  ore  becnmif^ 

Coeriii^r  Qe>AhoL^  Q{°4  morg,  mcine-i^,  'Tfr?c|  4rc| 


t 


...  .c^.V  i'T>cnc^.|  Vx^  mcLk_'<f^'  ucscrlcerk 
icfv^'~'  o.nd  nar?lf=-  r 4o  (X?ndK.i(r^f°  m'Onr-  ^prcte . -m& 
moAp.  ^ AY>2i-4-  4VNe_  foO’feix.j  Ql..^X\°0'  mcxke 
V QQ.  -Vy\^  rg.«^4  of  s£y"''g-w.|  'i4  ', 


-terii ^ , . 

<3P-\hg-  -poe^r 

Otf\dl  [CC‘{(^,f=^S  L-OgT’.  \W^  Qr\nl  pry 

■r>f  4he!Ar\oh  \‘s,A(QV'cQniC''t<2.i\ 

v^CQjf-^j:  Ol^  OcC  xV^altr^  TiftA 

no^  heni'-(T-)-f=H  4he,  i(^dcjsK\o.l  CfrCidli:  ifiKt . 


\nr(ufe>in~c>i  reodud-fc>_olnQ 

poe::>r:_ 


e 

t 

e 

e 

t 

t 

t 

t 

t, 

t 

£ 

€ 
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Continued 


Commentary 

The  student 

• demonstrates  a generalized  understanding  of  the  ideas  of  Karl  Marx  and  of  how  these  ideas 
relate  to  the  Industrial  Revolution  by  suggesting,  for  example,  that  “the  industrial  revolution 
has  only  increased  the  suffering  of  the  poor  and  increased  the  wealth  and  power  of  the 
already  rich  factory  owners.”  The  selected  conditions,  although  also  generahzed,  are 
relevant  and  appropriately  apphed. 

• briefly  draws  the  reader’s  attention  to  the  growth  of  slums,  low  wages,  and  the  avarice  of 
factory  owners  as  factors  not  benefiting  society 

• demonstrates  writing  that  is  clear  but  that  lacks  somewhat  in  precision;  for  example,  “this 
(the  greed  of  factory  owners)  is  creating  a greater  diversity  between  the  rich  and  the  poor” 
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Example  4 — 2 out  of  5 marks 


Score 

Scoring  Criteria 

2 

The  student  demonstrates  a limited  and  confused  understanding  of  the  ideas  of 
the  writer  under  discussion  and  of  how  these  ideas  relate  to  the  assigned 
question.  The  selected  conditions  are  largely  superficial  and  inappropriate,  and 
may  contain  errors  providing  little  support  to  the  point  of  view  described.  The 
writing  is  unclear  and  often  unfocused. 

Student  Response 


I,  Adam  Smith,  believe  that 

\\\v.  \sm  g d \\^ 


utee.  ,9QgQ^gp(3R^ ...  to 

n^xx  i. 


mil  -H7(s 


Tfyo,. 


Adam  Smith 

PPFSPRTl- 

a 


'a\^ 


QjvfOiffDQ 


f6hl  /s 


'€/  Q(%  uxrbfm  -ky 


CK2  (jxfkfu 


a 


Qod  ore 
, ini 


rub 


pQ.^c'  dfc 


lOCr<3ir^(ifp  -fer  M(P, 

■ 7m  Inaui-¥r[r7(  too^^Mh  im^x^ 
gfc(5A\jca»e.  ^W.erp-dQ)  avvA  , 
dX  dr'  li 


'S, 


mM 


IB 

ti 

6 
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Continued 


Commentary 

The  student 

• demonstrates  a limited  understanding  of  the  ideas  of  Adam  Smith  and  the  relationship  of  these 
ideas  to  the  question,  by  stating  for  example,  that  “people  should  live  with  a way  of  life  where 
the  people  control  the  government” 

• selects  conditions  that  are  largely  superficial  and  inconsequential,  for  example,  “people  are 
working  to  support  their  families,  they  are  working  hard  because  they  all  have  a reason  to 
work.”  The  assertion  that  “competition  is  necessary  in  society”  is  totally  unsupported. 


Continued 
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Example  5 — 1 out  of  5 marks 


Score 

Scoring  Criteria 

1 

The  student  demonstrates  a minimal  understanding  of  the  requirements  of  the 
assigned  task.  The  ideas  and  conditions  discussed  are  incomplete,  marginally 
relevant,  and/or  contain  major  errors.  The  writing  is  frequently  unclear  and 
poorly  reasoned. 

Student  Response 


Karl  Marx 


I,  Karl  Marx,  believe  that  ^VaCXAIC^  CX\^ 

m cory\\rY\^r\\^rr)  / 
maniC-fes^. 


Mp.  aOue  rn, 

i/\  induS'Vts^ 

QV>d  rOir\Ho\  tAJV\(xi-  Qoh 
Ory.'Fe.Qc)^  shCXA\Ci  b-g. 


rov/cL  ^ (,QOCt  ^ 


osS. 


'-tkju  should  _ 

LOOrIf,  451  -Hf  to/r\by. 


Commentary 


The  student 

• demonstrates  a minimal  understanding  of  the  requirements  of  the  assigned  task  in  terms  of 
deahng  with  Marx’s  ideas  regarding  the  Industrial  Revolution  by  suggesting  that  “we  should 
all  believe  in  communism” 

• presents  ideas  that  are  not  developed  and  are  marginally  relevant,  for  example,  the  claim  that 
“the  government  should  be  involved  in  industry” 
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Student  Examples 
Written  Response  I 


Written  Response  II 


is  CLASSROOM 
' ASSESSMENT 
I MATERIALS 


Student  Task 


The  task  for  Written  Response  II  requires  students  to  provide  and  explain  three  reasons  in  response 
to  the  question: 

^‘Why  did  a local  conflict  in  the  Balkans  escalate  into  a world  war?” 


The  examples  of  responses  that  follow  are  from  different  students  and  indicate  a variety  of  reasons  given 
in  response  to  the  task.  The  responses  also  indicate  different  standards  of  performance. 


Continued 
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Student  Examples 
Written  Response  II 


§ CLASSROOM 
' ASSESSMENT 


I'  I MATERIALS 

Continued 

Example  1 — 5 out  of  5 marks 


Score 

Scoring  Criteria 

5 

The  student’s  selected  reason  and  explanation  demonstrate  an  insightful 
understanding  of  the  relationship  between  the  conflict  in  the  Balkans  and 
the  causes  of  the  First  World  War.  Supporting  examples,  illustrations,  and 
details  are  specific,  relevant,  and  accurate.  The  writing  is  clear,  precise, 
and  well  reasoned. 

Student  Response 


9juLroip(^  l/OA  , 

^-pyw> *  * ^\D  o traro  Aaq.. 

^ ai/l  Ivui  Cjxjjl^A  ly\ 



caYi<;  ^ ^Lj3 

I OaT\.A  Iia  -j^A^  AUi> 

(L  cboil.  ^\\  - MajS  AUiUc^ 

^ ^2?  A/La^j/ 

[XXIA,  dlfJUU  I^OACU'S  ~TX-  IxViC. 

^[U^rTL(0lr~  [aAIjl  yna  ia./^  pvc>l^  a 

I Lsn^jdaL  ha. 

I Qu-h  . 

Commentary 

The  student 

• insightfully  demonstrates  the  relationship  among  nationahsm,  the  tension  it  creates,  and  the 
ultimate  outbreak  of  war  through  specific  reference  to  relevant  and  accurate  supporting 
examples  such  as  the  arms  race,  the  desire  for  revenge  (Alsace-Lorraine),  and  ethnic  conflict 
in  the  Balkans 

• demonstrates  writing  that  is  well  reasoned;  for  example,  “It  was  felt  that  through  war  many  of 
their  problems  could  be  solved  and  the  benefits  would  far  outweigh  the  losses.” 
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Student  Examples 
Written  Response  II 


Example  2 — 4 out  of  5 marks 


Score 

Scoring  Criteria 

4 

The  student’s  selected  reason  and  explanation  reveal  a competent  understanding 
of  the  assigned  task.  Supporting  examples,  illustrations,  and  details  are  relevant 
and  accurate,  but  may  lack  somewhat  in  specificity.  The  writing  is  clear  and 
precise,  but  may  lack  in  depth  of  insight. 

Student  Response 


Militari'srn  q^cls.  a tOorld  b^.ar  n, 

KriA  \r\rn^o.c(i^n 

O'* *  J 

M ( fi trv.r-^.X  • ^ 1 cxf(  fo  he 

rcuviA  PArvfr^f 

(•y ermtA. .1  ar\  ckcl\c\  idrir-l(\ 

s Ckrmvy  GxiLCrnOn^  akr>  'jOcrlCf^  an 

A^vi<?Ve>p\oo>,.. . Ck  nOkM'A  ’hhaJr-  ThIqI 

BnbcxXrN,  \jJhQ>  i>yxr\h(tA  to  rjor. iAfccL\r\  4hp  <^t-mirNci<3^t  nau\{ 

pA  W'.. Conn  German^. 

io.r  <v^^{i-tara  SpPAdlAO  ^ ttaf- 

LX:>Cbvl( djr\ ^ b^lnirvd  /a  tko  r~ace  . 

-lg.C\S Sf^Q.r^^d  ntrsiif-  tkp 

rsfVAV^bojTv^  ^’Vre^atK  otk^?r 

incLti.  a "drooAA  bafvi  t ^fM/o r-ziAO A-f  ;»n  j aS 

L^eW.  J~r\  claA  nfUfsir- rc^aAtri  oij/itrk  f^^lrinjx  kelfi 

officer.  tocxr  Arv(«A  rWaboA 

pPobl^m^ 


Commentary 

The  student 

• reveals  a competent  understanding  of  the  relationship  between  militarism  and  the  outbreak 
of  war 

• uses  relevant  supporting  examples;  for  example,  “The  Germans  also  worked  on  developing  a 
naval  power  that  would  rival  Britain’s”  or  “In  Germany  and  other  countries,  military  officials 
held  government  offices.”  The  claim  “They  all  wanted  to  be  the  strongest”  lacks  in  specificity. 

• demonstrates  writing  that  is  clear  and  relatively  free  from  error 
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Student  Examples 
Written  Response  II 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Example  3 — 3 out  of  5 marks 


Score 

Scoring  Criteria 

3 

The  student’s  selected  reason  and  explanation  show  an  acceptable  understanding 
of  the  assigned  task.  Supporting  examples  and  details  are  relevant  but  may  be 
generalized,  incompletely  developed,  and  contain  some  minor  errors.  The 
writing  demonstrates  a reasoned  approach,  but  lacks  consistency  in  its  clarity 
and  preciseness. 

Student  Response 


'Qyy:^'x . /dAAj::i'iL<k 


/4w-tA 


y\JU^^ ^ vigC^ 

3::yh^ 

; (?/V-e^ %Jl^l-ck  ^<yy^ 


- - 

' i y^  ^ 

r|L^<7* *Mgg;fc ^fCuy*^  . 


Commentary 

The  student 

• demonstrates  an  acceptable  understanding  of  the  assigned  task  by  claiming  that  “The 
conflict  in  the  Balkans  became  a world  war  because  of  a web  of  commitments  between 
the  major  powers” 

• presents  supporting  examples  that  are  relevant  but  overgeneralized;  for  example, 
“Austria-Hungary  attacked  Serbia,  because  they  had  support  from  Germany”  or  “every 
country  had  to  fight  because  of  a promise  or  ‘blank  check’  ” 

• demonstrates  writing  that  is  clear  but  lacking  in  precision — “Serbia  was  not  worried 
because  they  Russians  had  promised  to  give  support  to  them” 
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Student  Examples 
Written  Response  II 


Example  4 — 2 out  of  5 marks 


Score 

Scoring  Criteria 

2 

The  student’s  selected  reason  and  explanation  demonstrate  a limited 
understanding  of  the  assigned  task.  Supporting  examples  and  details  are 
superficial  and  may  not  always  be  relevant.  The  examples  may  contain  errors. 
The  writing  is  unclear,  imprecise,  and  poorly  reasoned. 

Student  Response 

One  reason  for  the  local  conflict  in  the  Balkans  to  lead  into  the  first 
World  War  was  because  of  power.  Austria  Hungary  wanted  more  power 
so  they  could  become  the  superior  nation  in  the  world  and  that  everyone 
would  have  to  respect  them.  One  simple  way  to  become  more  powerful 
was  to  overtake  smaller  countries  such  as  Serbia.  Austria  Hungary 
wanted  control.  Control  over  other  countries.  The  Balkans  local  conflict 
led  to  this  because  of  power  and  who  had  more  of  it.  Austria  Hungary 
showed  that  they  could  fain  more  power  by  showing  other  countries  that 
they  would  do  anything  to  be  known  as  a superior  nation. 


Commentary 


The  student 

• demonstrates  a limited  understanding  of  the  task  by  asserting  that  “One  reason  for  the  local 
conflict  in  the  Balkans  to  lead  into  the  first  World  War  was  because  of  power”  and  not 
developing  this  point  to  any  extent — “The  Balkans  local  conflict  led  to  this  because  of  power 
and  who  had  more  of  it.”  Supporting  details  are  superficial. 

• demonstrates  writing  that  is  generally  clear  other  than  a glaring  sentence  fragment  and 
spelling  error,  “Control  over  other  countries”  and  “fain  more  power” 
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Student  Examples 
Written  Response  II 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Example  5 — 1 out  of  5 marks 


Score 

Scoring  Criteria 

1 

The  student’s  selected  reason  and  explanation  demonstrate  a minimal 
understanding  of  the  assigned  task.  Supporting  details,  if  present,  are 
superficial,  incomplete,  fraught  with  error,  and/or  marginally  relevant.  The 
writing  displays  poor  reasoning. 

Student  Response 

Ar>,yfka  r ^ / f ec.  lAft  _ 

o4  // T/Vo 

-to/a  / fds  'fft.rt.rd 

r V J l4.  1 rA  / 



1 luclr/y  //» 

V i ! 

‘hsy  Aa>l  <=- 

TAoTc, 

had  “/o 

~kc^,'r 

r ■■  A ^ — 

rv/. 

r<?  Ila)dr 



.JJ.J 

L-.4r  <sf  4er>'^iot\  . 

7 

Commentary 

The  student 

• identifies  an  underlying  cause  of  the  First  World  War — nationalism — ^but  any  connection  with 
the  Balkans  is  not  made,  neither  is  the  idea  developed.  References  such  as  “Countries  had 
people  with  a total  different  cultural  background  hving  in  their  countries”  and  “give  up  their 
cultural  religions”  are  confused,  marginally  relevant,  and  obscure. 
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Student  Examples 
Written  Response  II 


